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Catapult Learning's academic intervention programs feature evidence-based learning objectives
aligned to College and Career Readiness Standards and are built on research that meets ESSA’s
revised definition of “evidence-based” intervention in Sec. 8101(21)(A) of the Elementary and

Secondary Education Act (ESEA).

How Catapult Learning Meets
ESSA's “Evidence-Based"” Criteria:

With programming supported by best-practice research
and with ongoing data collection that examines the
effects of our intervention activities on an annual basis,
our intervention programs all meet 8101 (21) (A) (ii),
Level 4 evidence. Furthermore, Catapult Learning is
working with the Center for Research and Reform in
Education at Johns Hopkins University to evaluate the
efficacy of Intervention strategies in both Reading and
Math through multiple studies that would quality for
8101 (21) (A) (i).

We routinely evaluate our impact

on student academic outcomes
internally and participate in on-going
efficacy trials with external evaluator,
Johns Hopkins University.

Each of our intervention programs is evaluated on an annual
basis to ensure we establish evidence of academic growth.
These efforts also inform opportunities for continuous
improvement and generate hundreds of examples of
ongoing evaluation activities.

We demonstrate statistically significant gains on third-
party, nationally-normed, demonstrably valid, and reliable
assessments such as the i-Ready, NWEA MAP, and lowa
assessments. In addition, we regularly review academic
performance data in tandem with instructional quality data
and attendance data to assist in program refinement.

Catapult Learning also participates in efficacy trials
conducted by researchers at the Center for Research
and Reform in Education at Johns Hopkins University
School of Education.

What is “Evidence-Based”
Effectiveness Under ESSA?

The Every Student Succeeds Act (ESSA) ensures

that all students, regardless of their zip code, have
access to the support and services they need to reach
their full potential. ESSA defines “evidence-based” as an
activity, strategy, or intervention that either:

(i) Demonstrates relevant outcomes: Levels 1-3

(ii) Demonstrates a research-based rationale and includes
ongoing efforts to evaluate relevant outcomes: Level 4

Levels of Evidence:

1) Strong Evidence: At least one well-designed
and well-implemented experimental study links the
intervention to the outcome

2) Moderate Evidence: At least one well-designed
and well-implemented quasi-experimental study links
the intervention to the outcome

3) Promising Evidence: At least one well-designed
and well-implemented correlational study (with controls
for selection bias) links the intervention to the outcome.
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Our English/Language Arts and Math intervention programs both employ research-based best practices from sources such as the
National Reading Panel (NRP), the National Council of Teachers of Mathematics, and the National Mathematics Advisory Panel
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Our programs and curricular materials are research-based.

Catapult Learning's signature intervention programs, Achieveliteracy and AchieveMath™, are designed to accelerate student
learning by providing a balance of systematic, explicit instruction in key concepts and skills that is best suited for students
struggling academically (Foorman & Torgesen, 2001; Berninger et al., 2003; Crawford & Torgesen, 2007; Gersten et al., 2008;
Nelson, Vadasy, & Sanders, 201; Shanley, Clarke, Doabler; Kurtz-Nelson & Fien, 2017).

Our multi-tiered intervention framework stems from the work of E.J. Kame'enui (2002) around levels of intervention and focuses
on the second tier of intervention designed to supplement, support, and enhance classroom instruction in order to meet the
varied needs of low-achieving students. Our programs offer flexible, small-group environments that allow teachers to utilize
initial diagnostic assessments to differentiate instruction to meet the needs of all students. Before working with students,
Catapult teachers receive intensive training on research-validated instructional strategies and are provided with a wealth of
instructional materials to support them in assessing, motivating, and teaching learners in our programs.

Our English/Language Arts and Math intervention programs both employ research-based best practices from sources such as
the National Reading Panel (NRP), the National Council of Teachers of Mathematics, and the National Mathematics Advisory
Panel. For instance, our AchieveLiteracy program integrates NRP-supported practices for comprehension, fluency, phonics,
phonemic awareness, and vocabulary with oral and written language instruction enhanced specifically for linguistically-diverse
learners (Akhtar & Jaswal, 2014; Edwards et al., 2014; Charity, Scarborough & Griffin, 2004; Cirino et al., 2009; Edmonds et al.,
2009; Kamps et al., 2007; Mathes et al., 2005; O'Connor, Fulmer, Harty & Bell, 2005; Simmons et al., 2011).

Catapult Learning teachers assist students in connecting and integrating new learning to existing knowledge, provide student-
centered instruction and differentiation, deliver immediate and appropriate feedback to the learner, incorporate ample
guided practice, and help students to articulate their thinking; all of which represent best practices in differentiated instruction
(Tomlinson, 2014).
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