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Strengthening Tier 2 Supports
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Author of Deep Kindness 
& Be Kind





.Behavior.



.Behavior =. Culture



.Culture:. “…goes much deeper than 
a mission statement… culture is how 

group members actually .behave,.
repeatedly and habitually.”

- James Hunter



“When it comes to school .culture. 
change we are first and foremost in the 

business of adult .behavior. change.”

- Dr. Clay Cook



“You either have a school culture by 
default or a school culture by .design.”.

- Phil Boyte



.Culture by Design.

= Implementation



Clarity Competence

What do we .NEED?.

Consistency



The Circles of

.Culture.



Competence

What do people 
know how to do?

"We know how to do it –
and feel prepared."

Clarity

What is our shared 
language?

"We’re all on the same 
page."

Consistency

What do people do 
daily or weekly?

"We actually do what we said 
we’d do – over time."

The Circles of .Culture.



Circles of

.Culture.
Clarity Competence

Consistency
No Why



A culture with .No Why.

We teach a lot of skills, we talk about 

our culture often, but there is no 1. 

buy-in, 2. common understanding, 3. 

clear, unifying purpose. It is a culture 

that is busy, but not sustainable.
Competence

Consistency



Circles of

.Culture.
Clarity Competence

Consistency
No WhyNo How



Clarity

Consistency

A culture with .No How:.
We know what is important and we 

see/talk about it often, but the staff or 

students don’t have the skills to bring the 

vision to life. It is a culture that is busy, 

but not productive.



No When

Clarity Competence

Consistency
No WhyNo How

Circles of

.Culture.



Competence

Clarity

A culture with .No When:.

Inspiration doesn’t mean application. A big 

message with a little follow through is like 

going to the gym ONCE. It is a culture of 

inconsistency - a culture of good ideas, but 

no habits.



Circles of

.Culture.

No When

Clarity Competence

Consistency
No WhyNo How



Implementation

Circles of

.Culture.



Competence Consistency
Clarity



What is MTSS?

.If You Ask the Same.

.Question,. Will You Get 

Different Answers?



At your table, create a simple definition of MTSS.

Be prepared to share:

● What is .MTSS?.

● What is its .purpose?.

● How do .Tier 1, Tier 2, and Tier 3 work together?.

What is MTSS?



MTSS is not about how we 
organize our kids, it’s about
how we organize ourselves 

for collective impact.

- George Sugai



MTSS is framework we use to
guide educator behavior change

Provides language 
to talk about key 

educator behaviors 
(e.g., Tier 1 practices)

Calls for collection of 
data on educator 

behavior (i.e., 
fidelity)

Outlines processes 
for educator behavior 
(i.e., problem-solving 

process)



Multiple Domains of Need

Basic Needs
(Nutrition, Sleep, 
Physical Health) 

Behavioral Needs
(Attendance, 
Expectations, 
Engagement)

Academic Needs
(Core skills, 

Content Knowledge, 
Career/College Readiness) 

Life Skills Needs 
(Competencies, Belonging, 

Mental Health)





Agree Disagree

Clarity



Agree Disagree

Cereal is a soup. 

Clarity



A hot dog is a 
sandwich. 

Clarity



Mental health impacts 
how people .think, feel,.

.and BEHAVE..

Clarity



.How students behave.
impacts the culture and 

climate of the school and 
their academic performance.

Clarity



.An unmet need. will show 
up in a student’s behavior 

and/or performance.

Clarity



When .Tier 1 prevention. is 
weak, lots of students look 
like they need intervention.

Clarity



There are lots of .effective Tier.
.1.practices.and programs. to 

implement in schools to promote 
mental health and prevent 
mental health difficulties.

Clarity



Clarity



When .Tier 2 targeted.
.support. is weak, lots of 

students look like they need 
Tier 3 or special education.

Clarity



There are .effective.Tier 2.
.supports. that enable schools to 
provide targeted support as close 

to the time when a student’s needs 
emerge (i.e., early intervention) 

Clarity



Clarity



When .Tier 3 individualized support. is weak, 
students get pushed toward more restrictive settings.

Strong Tier 3

10.2

Weak Tier 3
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Clarity



There are .effective Tier.
.3 services. for students 
with the greatest needs 

for support 

Clarity



Clarity



Clarity Consistency
Competence



At your table….

When a student needs more 

than Tier 1 support, what 

happens next in your school?

Competence



When you hear “Tier 2”, 

what comes to mind?

Competence



What it IS What it is NOT

A team-based approach

A problem-solving process for 
long term supports

A menu of supports

Low burden interventions

Early intervention

Short term interventions

Tier 2 is how MTSS responds 
when students need more.

One person

Admiring the problem or 
analysis paralysis

Check-in/Check-out

Highly specialized supports

Late intervention

Forever interventions



What is Tier 2?

Tier 2 is a team-based, data-informed 

process for identifying students who 

need more support, understanding why 

they need it, and delivering targeted 

interventions that accelerate success.





Step 1:

Detect & Triage

Step 2:

Define, Analyze, & 
Select 

Step 4:

Implement & 
Monitor Progress

Step 5:

Review & Decide

Step 3: 

Develop a Plan       

Readiness

Whole School & Team

CST2 Process



Robert’s Reading Journey
CST2 Process

Step 1:

Detect & Triage

Step 2:

Define, Analyze, & 

Select 

Step 4:

Implement & 

Monitor Progress

Step 5:

Review & Decide

Step 3: 

Develop a Plan       

Readiness

Whole School & Team

1st grade student 
who looked like a 

reader.

Weak phonemic 
awareness and 
phonics skills.

Develop decoding 
skills.

Explicit phonics 
instruction and 
practice with 

decodable texts.

Progress monitoring 
with phonics 

screeners and 
reading practice.

He looked like a reader.
He wasn’t decoding.

Once we identified the right need, 
we delivered the right support

.Robert became a.

.confident reader..



All students are in Tier 1

There is no early intervention without 
proactive detection, including screening.

.Proactive Detection.
Activating Early Intervention



Information gathering process to activate 

early, timely intervention as close to the time 

when a student’s academic, social-emotional, 

and/or behavioral need emerges.

.Proactive Detection.



Rule-Out
Tier 1 Support or 

False Positive

Rule-In
Tier 2

Detect & Triage 

Proactive Detection
(Screening, existing data, 

structured student nomination)

Triage
Data-driven decisions to 
provide care based on 

need & resources



Data Review 
Timeline

Methods of Data 
Collection

Decision Rules

Implement Step 1



Structured Student 
Nomination to 

replace subjective 
teacher referral 

Methods of Data Collection

Universal Screening
using a validated tool 
with an established 

cut-score

Proactive Data with decision-
rules in place to determine 

which students have warning 
indicators (e.g., grades, 
attendance, behavior)



Academic
Screener - curriculum-based 
measurement
Existing data: Grades

Behavior

Screener - validated 
screening scale
Existing data: Behavior 
discipline

Social-Emotional
Screener - rating scales
Existing data: Climate data

Universal
(ALL Students)

School-wide, Culturally-responsive 
Systems of Support

(80-90% of students)

Targeted 
Intensive

(FEW Students)
Individual Interventions

(3-8% of students)

Selected
(SOME At-risk Students)
Small Group & Individual 

Strategies
(10-20% of students)

Screeners



Externalizing Categories Internalizing Categories Strength Categories

Student 
Name

Behaviors 
that interfere 
with learning

Behavior 
that impact 

relationships

Behaviors 
that are 

inconsistent 
with norms & 
expectations

Avoidance or 
Withdrawal 

behavior

Worried or 
nervous 
affect

Sad or 
depressed 

affect

Relationship 
& Social 

Skills

Emotion 
Regulation & 
Coping Skills

Executive 
Functioning 

Skills

1.

Strengths and Needs Screening



OctSept DecNov FebJan AprMar JunMay

Structured Student Nomination

Universal Screening

Monthly Proactive Data Review

.KEY.

Data Review Timeline



Are clear .decision rules.

established to make rapid 

decisions on which 

students may need 

additional support? 

Decision Rules

Decisions Data-Driven Decision Rules

Going from Tier 1 
to Tier 2

Going from Tier 2 
to Tier 2

Going from Tier 2 
to Tier 3

Going from Tier 1 
to Tier 3



Decision Rules

Decisions Data-Driven Decision Rules

Going from Tier 1 to 
Tier 2

Going from Tier 2 to 
Tier 2

Going from Tier 2 to 
Tier 3

Going from Tier 1 to 
Tier 3



Decision Rules



● Structured Decision-Making

● Objective Evaluation

● Consistency

● Efficiency (early intervention - not waiting)

● Communication & Justification

Why do decision rules matter?





Step 1:

Detect & Triage

Step 2:

Define, Analyze, & 

Select 

Step 4:

Implement & 

Monitor Progress

Step 5:

Review & Decide

Step 3: 

Develop a Plan       

Readiness

Whole School & Team

CST2 Process



.Analyze. why 
does the student 
have this need?

.Define. what is the 
need that warrants 

Tier 2?

.Select. which 
support precisely 
meets this need?

Implement Step 2



Behavior Contract

Check-in/Check-out

Class Pass

Precorrection Plan

School/Family Communication

Self-Monitoring

Acquisition Need Performance Need

Select

Define

Analyze

Coping

Regulation

Relationships

Self-Management



Acquisition Need
Student is missing key 
knowledge and skills

Of the students identified needing 
additional support:

What Does the Research Say?

~40% ~60% 

Performance Need
Environment does not 

support or motivate student 
to use skills



Assess Down the Skill Hierarchy to Teach Up

Assess Down Teach Up

Oral Language

Phonemic Awareness (sounds)

Phonics (word recognition)

Fluency (automaticity)

Vocabulary

Comprehension

Example: Literacy 



Skill Based Need 

(Can’t Do)

Performance Need 

(Won’t Do)

Student does not yet possess the 
skills to meet the demands, 

expectations, and challenges 
from the environment

Student possesses the skills but 
does not consistently apply the 
skills at the point and time they 

are needed to meet expectations

.Academics, Social-Emotional, and Behavioral.

Can’t Do vs. Won’t Do Assessment

Example: Can’t Do / Won’t Do 



Teach Emotion 
Regulation & 
Coping Skills

Teach Skills to 
Regulate 
Behavior 

Coping and Managing Externalizing 
(anger/frustration/aggression)

Coping and Managing Internalizing
(anxiety/worry/depression)

Social & Relationship Skills

Executive Functioning & Self-
Management Skills

Acquisition-Based Support 
Small Group Skill Building

.Acquisition-Based Interventions.

Example: Can’t Do 



Adult Attention/Approval

Escape/avoid academic work

Earn access to preferred 
experience

Adult / Peer Prompting

Home support

Proactive Encouragement

.Performance-Based Interventions.

Check-in/Check-out

Class Pass

Behavior Contract

Self-Monitoring

School-Family Communication

Precorrection Plan

Performance-Based Support 
Environmental supports to 

encourage & motivate

Example: Won’t Do 



Clarity Competence
Consistency



Basic Needs
(Nutrition, Sleep, 
Physical Health) 

Behavioral Needs
(Attendance, 
Expectations, 
Engagement)

Academic Needs
(Core skills, 

Content Knowledge, 
Career/College Readiness) 

Social-Emotional Needs 
(Competencies, Belonging, 

Mental Health)

.Whole Child.



The presence of two or more distinct conditions occurring in 

the same person at the same time that complicate one another 

and increase probability of unwanted outcomes.

Academic 
Difficulty

Behavior 
Difficulty

Comorbidity



Co-Vitality

The presence of two more protective factors that create a synergistic 

effect that significantly reshapes a student's positive life trajectory.

Metric High Co-Vitality (Succeeding in Both)

Probability of Poverty < 5%

Probability of Chronic Health 

Issues

~15 times lower

Probability of High-Status Career > 60%

Probability of Life Satisfaction > 90%



Prevalence of academic struggles among students with social, emotional, 

and behavioral needs

● Math Deficits: Research indicates that ~90% of students with emotional and 

behavioral difficulties struggle with math and experience achievement greater 

gaps over time . 

● Literacy/Reading Deficits: About 75% to 80% of students with behavioral 

problems experience significant literacy gaps.

○ Trout et al., 2003; Nelson et. al., 2004; Wei et al. 2011

Co-Occurring Academic and SEB Needs

Prevalence of contact with legal system among youth with reading deficits

● Two-thirds (66%) of students who cannot read proficiently by the end of 4th 

grade will eventually end up in jail or on welfare

● 85% of all juveniles who enter the juvenile court system are classified as 

functionally illiterate.



.Confined Effect:. An intervention 
demonstrates a direct impact on the 
specific outcome being targeted by the 
intervention. 

.Collateral Effect:. An intervention’s 
benefits transfer to a secondary area 
that was not explicitly targeted.

.Combined Effect:. Two distinct 
interventions are integrated into a single 
support plan to achieve significantly 
greater student outcomes than either 
the academic or behavioral intervention 
could produce in isolation.

Reading and behavior 
interventions have confined, 

combined, and collateral effects



.And the research says….

Social, emotional, and behavioral supports are 

associated with 11–20 percentile point gains in 

academic achievement.

High-quality academic supports result in off-task 

behavior and classroom disruptions decreasing by 

an average of 50% to 75%.



Integrated 

Prevention



.1 + 1 > 2..
The whole is greater than the sum of its parts



Clarity Competence Consistency

What do we .NEED?.



Clarity Competence

Consistency

Circles of

.Culture.

No When

No WhyNo How



Implementation

Circles of

.Culture.



X



100



● Fill in info for resources.

● Book a call for a date 
before June 30th and be 
entered to win free LoHi 
Toolkit for a year.



X
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